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The Safe and Peaceful School (Anti- Bullying Prevention) Committee -  Action Plan for 2019/2020 

School’s name :  

Pierre Elliott Trudeau  

 

[ X ] ELEMENTARY SCHOOL 

 

[    ] SECONDARY SCHOOL 

 

Number of students : 
 

540 

Principal : David McFall 
School staff member responsible for coordinating the 
team’s work : Jo Anne Georgeadis 

Team  members :  Jo-Anne Georgeadis,, Declan Bonnar, Micheal Montgomery, David McFall, Catherine Lesage, Amira Kandar 

This Safe and Peaceful School Action Plan is aligned to our School Success Plan and promotes adherence to Law 19 /Bill 56 requirements and obligations to prevent the escalation of conflict, bullying and 
violence in schools (see  http://www.assnat.qc.ca/en/travaux-parlementaires/projets-loi/projet-loi-56-39-2.html)  
 
The WQSB has used the Olweus Bullying Prevention Program (OBPP) as a core means of meeting its Bill 56 requirements.  

 
 
The Safe and Peaceful School Committee Mandate:  
The mandate of the Committee is to analyze and assess the ongoing climate/ethos of the school, and provide strategies for students, parents, staff, and community to promote a safe, healthy and peaceful 
school. Although we are using the term ‘bullying prevention’ as outlined in Law 19, the language that is commonly associated with our plan and within our school community is: ‘caring, respect, safety, 
attachment, belonging, peace, empathy, kindness, and compassion’ all of which contribute to a positive school culture with an emphasis on a peaceful community. 
 
 
 
Our annual objective is: Increase community involvement in the school, deliver ongoing and offer new activities to engage all our students and parents, enrich the educational experience, develop a sense of 
empathy and compassion in all students, and promote a safe and peaceful school through education, citizenship, sports, the arts with an emphasis on focusing on playfulness and access to play and nature. 
 

Action plan to build a positive and safe school community, 
preventing the escalation of conflict while promoting a culture 

of responsibility and good citizenship at PETES: 
Let’s work on it together! 

http://www.assnat.qc.ca/en/travaux-parlementaires/projets-loi/projet-loi-56-39-2.html)
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Our main actions: Analyze the current school climate through: student/staff/ parent surveys; classroom meetings; parent workshops. 
One of the main goals is to improve the current school climate leading to a greater sense of inclusion, sense of belonging, collaboration and cooperation by re-organizing supervision during recess (additional 
staff); providing alternative opportunities during recess (sports, games, reading quietly); facilitating leadership opportunities for senior students (student’s council, mentoring, reading buddies, Playmakers, 
games leaders, environmental club, etc. Another goal to create a more peaceful school is facilitated through intergenerational projects in French and English (fostering our values of compassion, honesty, 
respect, and dignity); volunteering in the community (L’Arche); student, parent and staff sports evenings; and participating in a Gordon Neufeld professional learning community to discuss and better 
understand the sources of frustration in our children and the potential for promoting a caring, kind environment for the expression of emotion. 
 
 
 

School wide implementation of the Plan 
All staff (teaching, support, lunch time supervisors and daycare) have had some training in the understanding of the developmental attachment- based approach (Neufeld approach). Our Safe and Peaceful 
School Committee has seven members (two teachers, behavior tech, CLC coordinator, principal, VP, and a consultant. The Committee will meet regularly to monitor the school climate, discuss classroom 
meetings, organize town halls, promote our safe school to parents, organize activities to involve and engage students and parents.  
The Committee are currently working on a model / approach that will help students, parents and staff identify different sources of frustration and potential conflict in school and which provides strategies to 
help students resolve conflict or potential conflict on their own or with the help of an adult. This tool can also be used by teachers during classroom meetings to help provide students with a language to 
name a frustration or conflict (yellow, orange, red). The model consists of 4 quadrants green, yellow, orange and red. Each quadrant represents being at peace or a level of conflict. The green quadrant 
represents kindness and peace; the yellow the potential for conflict; the orange represents being in conflict and red represents bullying behavior. This tool has been designed to include the following – a 
common language for frustration and conflict; how to identify the level of conflict; how to ask for help when conflict arises and strategies to help resolve conflict. 
 
 
 
 

 
The Western Quebec School Board’s Crisis Intervention Resource Team (CIRT) is available to support schools in times of crisis. There also is an In-School CIRT that has received training to allow them to cope 
and assist in critical incidents. 
 

 
 
 
 

Definitions 
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Violence 
 “Any use of force – verbal, written, physical, psychological, or sexual – against any person, by an individual or a group, with intent to directly or indirectly wrong, injure or oppress that person by attacking his 
or her integrity, whether psychological or physical well-being, rights or property.” Art.13, LIP 2012 

 

Bullying 
“Any behaviour, spoken word, act or gesture, whether deliberate or not and of a repetitive character, expressed directly or indirectly, including in cyberspace , in a context characterized by a disparity in the 
balance of power between the concerned persons, having the effect of engendering feelings of distress, injury, hurt oppression or of being ostracized;”Art.13, LIP 2012 
 
 
Our Philosophy for a Safe and Peaceful School: 
Our approach to Anti Bullying is derived and framed by our focus on community and on promoting strong positive behaviours. This broad approach has several influences – 

1. 1.  WQSB Safe Schools Policy – which states “The WQSB recognizes that a school and center that is physically and emotionally safe and secure for all students and staff promotes good citizenship, increases 
student attendance and engagement, and supports academic achievement. The WQSB believes in teaching self-control, self-respect and self- discipline to help students prepare for a satisfying and productive 
life.” 
2.  A safe and peaceful whole school approach, promoting a community approach and values-  respect, responsibility and supportive community. The focus of a peaceful school is student-centered and 
strength based with an emphasis that the school environment should be safe and caring. The culture in peaceful school communities is based on the three well-proven principles that foster human 
resilience:  caring relationships, positive expectations and beliefs, and opportunities for participation and contribution. Its components are those of an ideal learning culture which is participative, proactive, 
collaborative, communal and given over to constructive meaning.  The safe and caring culture is created and sustained by the students, teachers and the whole school community.  
In this context, a core goal of the schools caring approach is to develop inclusion, a sense of value and community for all students in every classroom, thereby to overcome the risk of isolation and acting-out 
behavior and other problematic student behaviors. 
3.A Developmental Attachment-Based Approach (AKA Neufeld Approach) Neufeld’s philosophy of understanding frustration, aggression as well as resiliency and play. Most of what we call play is not true 
play, so knowing its essence is key to making sense of the relationship. Recent breakthroughs from a number of academic traditions have converged on play and playfulness as being surprisingly effective in 
setting the stage for the emotional journey of resilience. Understanding the relationship of play to resilience can also shed light on such mysterious findings as, for example, that schools with choirs have the 
highest ratings of emotional well-being in their students. 
Using these approaches, the school has taken a proactive and preventative approach to focusing on peaceful initiatives to help reduce the number of bullying incidents by creating a safe and peaceful school 
ethos. This anti-bullying approach has been well framed within our overall efforts as a caring community to create a safe, peaceful and protective environment for all. This has been accomplished by the 
staff’s progressive approach and commitment, as shown by the wide-range of clubs and extra-curricular activities offered in the school on a daily basis. These perspectives have fundamentally transformed 
the culture of the school and have facilitated a high level of student engagement and created close attachments between students and staff. In addition, we believe in the importance of giving students a real 
voice in helping to create a shared mission to prevent violence and abuse. As such, classes opportunities to perform plays, skits or songs during our weekly assemblies, in order to help us in our goal of 
creating a caring and compassionate school environment. We place a high importance on developing positive relationships with students and parents so that they can confidently trust our processes in 
responding to any bullying type behaviour 
 
In this context, we strongly acknowledge the very serious impact that bullying has on individuals and the school community, but we also believe that not all problematic behaviours should be labelled bullying 
– some behaviors can be seen as  teasing, meanness and conflict – all of which students and adults need to be able to identify and to respond to accordingly. 
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This Safe and Peaceful School Plan is also inspired by the values of the educational project of the school  

• Mission: Promoting individual success and well-being in a safe, healthy school 

• In partnership with faculty, parents and the community at large, our students are encouraged to be compassionate citizens who interact in ethical ways and are sensitive of their roles and 
responsibilities in a democratic world 

 

Safe and Peaceful School Community 
(Anti-bullying and anti-violence )plan 
components 

Analysis of the situation 

1. An analysis of the situation 
prevailing at the school with 
respect to teasing, meanness, 
conflict, bullying and violence. 

A. Available data   
The Western Quebec School Board is using the “Tell Them From Me Survey” to measure school climate.  
The survey (completed by grade 4, 5 and 6 students) provided data for the following indicators: 
 

Report on TTFM information -  
Bullying and Safety Reports 2012/13, 2013/14, 2014/15, 2015/16, 2016/2017, 2017/18, 2018/19 

 

Overview and analysis 
The TTFM Bullying and Safety Report reflects answers provided by students in key areas - prevalence of school bullying; where bullying occurs; how 
students respond to bullying; measures to prevent bullying; students who feel excluded; feeling safe at school. We will also have data analysis from the  
Survey Data: 
 
1a. Prevalence of school bullying 
2012/13 118 students 
                                        males 13%, females 14%  (saw themselves as victims of bullying) 
WQSB average: 18%;  males 19%, females 17% 
National averages:      males 26%, females 26% 
 
 
 
2013/14 128 students 
                                        males 18%, females 13%  (saw themselves as victims of bullying) 
WQSB average: 22% males 22%  females 22% 
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National averages:       males 26%, females 26% 
2014/15 127 students 
                                     males 17.4%, females 27.5% (saw themselves as victims of bullying) 
WQSB average: 26.5% males 22%  females 22% 
National averages:   males 20%, females 21% 
 
2015/16 141 students 
                              males 14.7% females 15.1% (saw themselves as victims of bullying) 
 
2016/2017         196 students 
                       males 21% females 22% 
Canadian average males 26% females 26% 
 
2017/18             198 students   
                            males 21% females 22% 
Canadian average males 26% females 26% 
 
Perceived trends 
A slight rise in 2017 of perceptions of bullying – same levels in 2018 – could be because of larger numbers of respondents or a particular cohort who have 
had bad experiences. Note – still below National averages 
# One note of caution – as students, parents and teachers become more aware of bullying and as schools put into place measures to counter bullying, 
reporting of bullying increases initially.  
 
1b. Bullying by type 

Physical Verbal  Social   Cyber   
 
2013 9%  22%  23%  3% 
 
2014 13%  20%  28%  3% 
 
2015 13%  32%  35%  6% 
 
2016 21%  33%  32%  6% 
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2017     13%                     25%                     33%                     2% 
 
2018     15%                     27%                     33%                     2% 
 
 
Perceived trends 
Very slight rise in 2018 in physical and verbal; social  and cyber remains same 
 
2. Where and when bullying occurs 
There are 9 fields in this area 
   2013   2014      2015   2016    2017  2018 
Classrooms –   14%  5%   4% 14%      10%     2% 
Library -   0%  1%  2% 0%           0%     0% 
Hallways –   20%  19%  6% 10%         9%   16%  
Gym –    5%  6%  6% 6%           3%     4% 
Change rooms –  2%  6%  4% 4%           1%     0% 
Washrooms –   5%  13%  4%,  0%           3%     4% 
Lunchrooms –   5%  7%  0% 2%           0%     0% 
Outside the school –  31%  23%  36% 45%       46%   42% 
On the bus –   18%  21%  38% 19%       28%   32% 
 
Perceived trends 
Focused efforts have been successful in reducing levels of conflict within the school with decreases over the period in classrooms, hallways, lunchrooms.  
Buses need further attention 
 
2b. When bullying occurs  
    2013   2014    2015   2016   2107 2018 
Before school   15% 12%  10% 0%        1%     3% 
During classes   17%  6%  2% 20%      7%     12% 
During recess   26%  32%  56% 68%    62%    60% 
During lunch   20%  19%  18% 4%       10%     5% 
During after school activities 0%  8%  2% 2%         3%    3% 
After school   22%  24%  12% 6%       17%   17% 
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3. How students respond 
   2013   2014   2015   2016 2017   2018 
Tell parent/guardian   31%,  35%,  66% 58% 67%     62% 
Tell teacher   44%,  40%,  40% 49% 47%     41% 
Tell a friend   25%,  15%,  49% 69% 58%     55% 
Ignore it   6%,  35%,  31% 33% 33%     38% 
Stand up to the bully  19%,  5%,  40% 38% 29%     43% 
Fight back   13%,  25%,     23% 27% 20%     26% 
Try to talk to the bully  13%,  15%,  40% 44% 33%     36% 
Did something else  0%,  5%,  23% 24% 22%     17% 
 
Analysis – slight downward trend in telling someone -  more confidence in ignoring incidents or standing up to bullying incidents 
Action -  encourage students in telling teachers/parents/friends 
 
3b. Response when others are bullied 
    2013   2014   2015        2016      2017   2018 
Tell parent/guardian   35%,  49%,  54% 37%       45%     40% 
Tell teacher   50%,  55%,  50% 51%       54%     49% 
Tell a friend   48%,  46%,  65% 68%  61%    55% 
Comfort the victim  54%,  51%,  64% 75%   64%    82% 
Encourage victim to ignore it 39%,  49%,  56%  60%  46%    53% 
Stand up for the victim 51%,  51%       60%,  54%  75%  50%    64% 
Help victim to fight back 20%,  20%,  31%  40%  21%    41% 
Try to talk to the bully   35%,  59%,  43% 60%  40%    47% 
Make efforts / include victim 33%,  54%,  62% 77%  75%    85% 
Do not do anything about it 2%,  29%,  19% 11%  29%   31% 
Did something else  3%,  15%,  36% 23%  25%   33% 
 
Analysis – Slight decrease in telling – parents, teachers and friends.  
Big increase in comforting and including the victim (empathy), slight increases in ignoring, standing up, helping the victim to fight back and talking to the 
bully 
Action – encourage telling others 
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4. Measures to prevent bullying  
       2013   2014    2015      2016    2017   2018 
Teachers can tell when bullying occurs    35%,  47% 49%      55%    45%    42% 
Teachers step in quickly    77%,  63%,  67% 65%    68%   60% 
There are safe ways to report it     71%,  78% 83%      81%    77%    77% 
Students know the consequences of bullying   69%,  72% 76%      72%    72%    69% 
There is adequate supervision     40%,  50% 51%      58%    50%    43% 
There are adults at school that victims can talk to  78%,  87%,  69%      79%    75%    73% 
Teachers help students understand bullying  83%,  79%,  75% 78%    71%   56% 
Teachers tell students what to do   76%,  64%,  65% 73%    67%   61% 
 
Perceived trends 
Analysis – a downward trend in prevention through most categories –teachers stepping in and supervision need attention 
Action – inform teachers of this trend – get them to be aware, announce safe ways to report, talk about consequences, encourage adults to listen more 
and have teachers help students understand (use the teasing, mean on purpose, conflict, bully sheet and talk about positive conflict resolution.  
Supervision – needs to be an increase in awareness of conflict and the need to intervene and for supervisors to join in play. 
 
 
5. Students who feel excluded – reasons 
     2013   2014    2015   2016  2017   2018 
Appearance    9%,  7%,  14% 17% 16%     17% 
High or low grades   7%,  11%,  9% 8% 10%      9% 
Skin colour    4%,  4%,  6% 7%  6%       6% 
Ethnic or cultural background  4%,  4%,  9% 9%  6%       3% 
Religion or faith   5%,  5%,  5% 8%  2%       5% 
A disability    4%,  5%,  9% 6%  6%       9% 
Aboriginal background                3%,  3%,  5% 4%  8%       3% 
Language background   6%,  8%,  9% 11% 10%     8% 
Other reasons    0%,  16%,  29% 28% 34%    32% 
 
Analysis – fairly static, very slight rise in students feeling excluded because of disability 
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6. Feeling Safe at school 2013   2014   2015   2016    2017   2018     
Feel safe at school  89%     91%    64%      70%    63%    68% 
Feel safe going to school 92%     85%    71%      71%    72%    72% 
Feel safe on the way home 90%     87%    70%      76%    77%    77% 
 
Perceived trends* 
Positive increase of Feeling safe in school  
 
*There was a change in the TTFM questions on Feeling Safe at School for 2014/15.  
Before that date questions included the neutral responses (Neither Agree Nor Disagree).   
Starting in 2014/15 the Learning Bar only included the responses saying Agree or Strongly Agree when talking about Feeling Safe.  This has led to a 
significant decrease in the feel safe measure (most schools dropped from roughly 90% to roughly 70%) because of the way its was calculated. 
This was tfe same situation in all schools across Canada. 
 
6b. Indicators of an unsafe environment 
       2013   2014   2015      2016 2017   2018 
Had something stolen at school                  7%,  20%,  14% 19% 28%     24% 
Been in a physical fight                   1%,  10%,  13% 15% 16%     16% 
Stayed at home because they feel unsafe  6%,  6%,  11% 15% 15%     12% 
Gave money to someone who to hurt them  1%,  2%,  3%  1% 2%         3% 
Saw a fight on school property / someone got hurt 35%,  46%,  29% 38% 46%      41% 
Heard students make threats to another student 20%,  39%,  33% 33% 39%      34% 
 
Analysis – positive overall downward trend 
 
 
Observations and Recommendations   
These recommendations are limited to observations drawn from the data provided in the TTFM Bullying and Safety Reports for the 6year period 2013-18. 
 
Student perceptions exist within a context specific to each school environment. For example the total number of students in relation to the space that 
exists. PETES has been going through a significant growth in numbers over the last 6 years. 
 
This Report identifies actions that might be put into place to make this school and others, safe and engaging environments for students. 
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It is clear from this data that protocols developed under the WQSB’s implementation of Law 19 (Bill 56) were being implemented successfully within the 
School – student’s responses over the six year period clearly indicate greater feelings of safety, evidence of compassionate approaches to victims of 
bullying/ conflict as well as having teachers who students can talk to.  
The Principal, teachers and students were successful in implementing this part of the school’s action Plan. 
 
Recommendations  
 

1. Ensure that the reports, including the Bullying and School Safety reports made available by the Learning Bar as part of TTFM, are read in a timely 
manner and that actions are put into place to meet any concerns arising from the reports 

 
2. Ensure that any areas of ambiguity where a concern is triggered, but it is not clear what the trend means, are clarified directly with students to 

make sense of what the issues are- in order to put into place preventative measures to alleviate the problem. For example in the last year  hallways 
are less safe than in previous years. 

 
3. Provide feedback to students who participated in TTFM on the results of the survey to encourage open discussion of what’s working and what’s not 

working to generate ideas for further actions. 
 

4. Instigate a process post TTFM where teachers, students in general and parents are provided with a breakdown of results and trends to generate 
discussion and ideas for improving safety. 

 
5. Supervision during recess has been greatly increased over the period. To respond to the increased conflict/ bullying during recess (2.b) ensure that 

supervisors are aware of TTFM results and have training in what supervision means so that they can increase vigilance and look for ways to reduce 
conflict. 

 
6. Build on and maintain the protocols for student’s safety on buses, which were successfully implemented in the last few years but saw a slight 

increase this year 
 

7. Integrate ideas and actions into the school Anti-Bullying/ Anti-Violence Action Plan and ensure that any actions flowing from areas of concern 
identified by the TTFM survey are put in place for the start of the new school yea 

 
 
Student Leadership and Caregiving Programs  
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Play Makers at PETES 
In the last three years, following on from the recognition that recess is the time when students feel most vulnerable, there has been an intentional focus on 
getting traditional play back into the playground with a specific focus on the junior side. Teachers/ supervisors, students and parents are all encouraged to 
connect to their playfulness (Neufeld). The plan is that over the next 5 years there is a re-culturing of traditional play that will help connectedness, 
cooperation and conflict prevention thereby preventing bullying and other negative behaviours. A training program has been devised and 40 plus students 
have become Play Makers. 
Playmakers is also an opportunity for senior students to have a program to activate natural care-taking instincts to think of and help others (compassion / 
empathy). 
In 2018/2019, there will be a strong focus on highlighting the many ways that playfulness is encouraged at the school – for students, teachers, other staff 
and parents in the context of play and playfulness as being surprisingly effective in setting the stage for the emotional journey of resilience.  
Playfulness encourages - 
Competence: When we notice what young people are doing right and give them opportunities to develop important skills, they feel competent. We 
undermine competence when we don't allow young people to recover themselves after a fall.  

Confidence: Young people need confidence to be able to navigate the world, think outside the box, and recover from challenges.                           

Connection: Connections with other people, schools, and communities offer young people the security that allows them to stand on their own and develop 

creative solutions.                                                                                                                                                                                                                                           

Character: Young people need a clear sense of right and wrong and a commitment to integrity.                                                                                       

Contribution: Young people who contribute to the well‐being of others will receive gratitude rather than condemnation. They will learn that contributing 

feels good, and may therefore more easily turn to others, and do so without shame.                                                                                                                           

Coping: Young people who possess a variety of healthy coping strategies will be less likely to turn to dangerous quick‐fixes when stressed.                   

Control: Young people who understand privileges and respect are earned through demonstrated responsibility will learn to make wise choices and feel a 

sense of control.  
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 GPI Memos  
Reporting Responsible 
The perpetrator All staff 

The victim Principal  

 

Bullying (Repetitive / Imbalance of power) 
B01 – Verbally (Teasing/name calling) 

B02 – Socially (Excluding/Isolation) 

B03 – Lying and false rumours 

B04 – Money or other things taken or damaged 

B05 – Threatening or forcing to do things 

B06 – Racial 

B07 – Sexual (inappropriate touching/sexual comments/name calling) 

B08 – Homophobia 

B09 – Cyber bullying (use of social networking) 

B10  - Physical Bullying (Minor) 
B11 -  Physical Bullying (Major) 

Violence  

V01 – Verbal or written 

V02 – Physical Violence (Minor) 
V03 – Physical Violence (Major) 

V04 – Sexual (Inappropriate touching/threats/rape) 

V05 – Vandalism (Destroying or damaging property) 

V06 – Dating (Abusive relationship) 

B. Next steps to update and to improve our data : 
 

 Priorities : 
 1. To review the data from the surveys to identify hot spots for bullying. 

 2. To review supervision practices and make changes as necessary based on the surveys’ results. 
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3. Introduce a ‘playmakers’ culture within the playground 

 4. Provide alternative recess opportunities for students who are experiencing difficulty during unstructured time. 

Anti-bullying and anti-violence 
plan components 

 Description Timeframe Responsible 

2. Prevention measures to 
encourage a positive school 
climate which promotes good 
citizenship and community 
contribution and put an end to all 
forms of bullying and violence, in 
particular those motivated by 
racism or homophobia or 
targeting sexual orientation, 
sexual identity, a handicap or a 
physical characteristic; 

 

Current practices Reporting procedures have been implemented to ensure early 
identification of potential victims so that these students can 
receive the support, protection, education and when appropriate 
requests for therapy made. (GPI) 

Reporting procedures have been implemented to ensure early 
identification of students prone to bullying or violent behaviours 
so that these students can receive appropriate interventions 
required to support change in their behaviour. (GPI) 

All staff will be trained to intervene immediately in a situation of 
bullying or violent behaviour. (OPBB Teacher Guide Chapter 8) 

All staff will be trained on proper procedures for dealing with a 
reported or a suspected incident. (OBPP Teacher Guide Chapter 8) 

Other ongoing measures: 

-Referral form for reporting acts of violence/bullying behaviour 

-Tribes Initiative 

-Weekly student spirit assemblies 

-Staff meetings 

-Dr. Neufeld workshops for parents  

-Neufeld’s Teachability  Factor course for teachers(understanding 
frustration and aggression) 

-Neufeld PLC for understanding developmental stage of 
kindergarten students 

-Student leadership programs: peer helpers, reading buddies, 
Destination Imagination, Project of Heart, Environmental Club, 
Playmakers, Mini-Chef 

-Spiritual Animation activities regarding feelings, peace, etc. 

  



 

Document de travail    14 
Adaptation par François Sirois  du matériel élaboré par Danièle Boivin, France Langlais, Catherine Nadeau, Claudine Pelletier et  Marie-Josée Talbot, agents de soutien régional et de l’équipe du Plan d’action pour prévenir et traiter la violence à l’école (MELS, 2012)  

-Extra-curricular activities involving students, parents and staff 

-Additional Supervision outside and the in hallways during recess 
transitions 

-Lunch time programs for children experiencing difficulties on the 
playground (sports, music, reading, lego, dance, theatre, rubik 
cube, homework) 

-Teacher supervision during lunch recess 

-Workshops with bus drivers to review Anti-Bully Anti-Violence 
Plan. 
 

 Practices to 
enhance 

Lunch hour Supervisors and Day Care Educators will be educated in 
the OBPP and their responsibility will be clearly stated. This staff 
must model appropriate behaviour and must place themselves in 
areas known to be “hot spots”. Staff must ensure that they are 
strategically covering the area they are to supervise and that there 
attention is totally on the students. When a staff member is not 
sure of how to intervene in a situation it is expected that they seek 
guidance from their supervisor and will be received in an 
accepting, friendly and professional manner.  

All teachers will be visible and will be vigilant in supervising 
transition times. Hot spots will be identified and staff will be 
appointed to supervise these locations. 

  

 New practices to 
be established 

Potential victims and perpetrators will be identified and will be 
more closely supervised. 

Repeat perpetrators will be assigned to an alternative recess 
activity, or more serious sanction. 

Parents will be informed of the OBPP program and the AV/AB plan 
at a public assembly. 

Parents will be informed of the process of how to report incidents 
when they learn of them (school communications, open house).  

Provide workshops for parents on the Gordon Neufeld attachment 
theory based paradigm to provide deeper insight into 
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understanding troubling behaviour in children, and finding 
strategies to help students deal with their frustration and 
aggression. 

 

 

Sections # 3 to 9 could be included in an intervention protocol on bullying and violence 

3. Measures to encourage parents 

to collaborate in preventing and 

stopping bullying and violence 

and in creating a healthy and 

secure learning environment; 

Current practices Parent representatives are to be members of the BPCC. 

The OBPP and the Anti-Violence/Anti-Bullying Plan will be 
presented at the annual Meet the Teacher Assembly and an 
updated plan will be presented annually at a Town Hall meeting 
(once approved by Governing Board – Date still to be confirmed). 
At all other parent functions materials will be visibly available. 
When classroom teachers meet with parents the 3 key OBPP 
Classroom components will be discussed with parents. (Further 
details OBPP Teacher Guide CD Chapter 13). 

Parents of the child who is victimized will be contacted as soon as 
a potential pattern of victimization is identified and will be asked 
for any observations of behaviour change at home. In addition 
parents will be informed of the school’s intervention and support 
that will be given to their child. The school will contact the parents 
periodically to ensure that interventions put in place have been 
successful. (OBPP Teacher’s Guide Chapter 8) Parents will be 
encouraged to contact the principal should they have any 
concerns, information or questions. The message that the school 
wishes to partner with them to ensure that their child is safe and 
happy at school will be clearly stated. 

A Parent Tip Sheet for Talking with their child will be given to the 
parent(s). (OBPP Teacher Guide CD) 

 

Parents of the child who is bullying or violent towards others will 
be contacted by the school principal or designate (VP if principal is 
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out of the building) to inform the parents of their child’s 
behaviour. Consequences imposed will be discussed with the 
parent and when appropriate parents will be requested to come 
into the school for a meeting. 

The message that the school recognizes behaviours that could be 
potentially very positive for the child will be stated and that the 
school seeks a partnership with the parents to help their child use 
these behaviours in positive ways will be clearly stated. Parents 
will be encouraged to contact the principal should they wish to 
discuss the situation further, have questions, have information or 
would like further advice and/or support. In such a situation the 
school will inform the parent of services available and may make 
contact on the parent’s behalf if requested. 

 

In situations where a bystander is actively involved in supporting 
the perpetrator, parents will be contacted to inform them of their 
child’s involvement and to inform them of the consequences that 
have been given. Parents are asked to reinforce the school’s 
message at home is requested and a Tip Sheet for Parents of 
Bystanders is sent home.(OBPP Teacher Guide CD)  

Parents are requested to inform the school of any information 
their child may share with them regarding the incident that would 
be helpful. This can be done by emailing directly to the principal 
(dmcfall@wqsb.qc.ca) or by filling in our referral form for reporting 
acts of violence or bullying behaviour.  

It should be noted that any reports or complaints concerning acts 
of violence and bullying behaviour will be strictly confidential. 
Reporting sheets, once received by the principal, will be kept in a 
secure file, under lock and key, along with any other document(s) 
relating to the incident. Only the principal may access the secure 
file. 

  

mailto:dmcfall@wqsb.qc.ca
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4.  Practices to 
enhance 

 

 
  

5.  New practices to 
be established 

Updates regarding Olweus activities (for example may include 
topics in class meetings, other related activities published in the 
school newsletter).  

The school’s website will provide: 

Educational materials, 

Referral form, 

Information pertaining to parent workshops and webinars on 
related topics, 

A link to the Education Act, 

Regular parent newsletter will be posted regarding key activities 
related to the Anti-Bullying and Anti-Violence Plan. 
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Sections Nos. 3 to 9 could be included in an intervention protocol on bullying and violence 

 
Anti-bullying and anti-violence 
plan components 

 Description Timeframe Responsible 

 

4. Procedures for reporting, or 
registering a complaint 
concerning an act of 
bullying or violence and, 
more particularly, procedures 
for reporting the use of social 
media or communication 
technologies for cyberbullying 
purposes; 

Current practices GPI (Confidential data entry program for Quebec school boards) 

Verbal report made by student, staff, parent/guardian or bus 
driver.  

Written communication made by student, staff or bus driver. 

Written communication or phone call from parent/guardian. 

  

Practices to 
enhance 

Complete school model to provide strategies and help identify 
levels of conflict/ bullying and strategies to resolve them. 

  

New practices to 
be established 

Referral form that is found on the School’s Website is forwarded 
directly to the principal when completed. The form guarantees 
confidentiality and requires the individual to identify themselves 
to allow for further investigation.  

 

  

 

5. The actions to be taken 
when a student, teacher or 
other school staff member or 
any other person observes 
an act of bullying or 
violence; 

 

Current practices When a student witnesses an act of bullying or violence the 
student must report the incident to an adult at school and an adult 
at home OBPP Rule #4. Intervention strategies will be discussed 
with bystanders when the principal or their delegate meets with 
the bystanders (when deemed appropriate) 

When a teacher or other staff member witnessed an act of 
bullying or violence they must intervene immediately if there is no 
threat to their personal well-being. 

The teacher or other staff member will follow the 6 Steps of 
Intervention as outlined in the OBPP Teacher’s Guide Chapter 8. 
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If appropriate 911 will be called. 

Practices to 
enhance 

   

New practices to 
be established 

   

 

Sections # 3 to 9 could be included in an intervention protocol on bullying and violence 

 
Anti-bullying and anti-violence 
plan components 

 Description Timeframe Responsible 

 
6. Measures to protect the 

confidentiality of any report 
or complaint concerning an 
act of bullying or violence; 

Current practices Only the principal and vice principal will have access to confidential 
reports of bullying behaviours.  

   

Practices to 
enhance 

Ensure all staff, staff members and volunteers understand the 
“Code” of Confidentiality. 

 

 

  

New practices to 
be established 

Teachers will be reporting acts of violence and bullying behavior in 
our GPI memos. Teachers will only be able to see the reports that 
they have made. 

Support staff without GPI access (lunch supervisors) will complete 
a confidential incident report that will be viewed by the principal 
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or VP. 

A confidential referral form can be filled in and submitted directly 
to the principal. 

 

 
7. Supervisory or support 

measures for any student 
who is a victim of bullying or 
violence, for witnesses and 
for the perpetrator; 

Current practices Victim of Bullying 
The student will meet with the appropriate individual (teacher they 
are closest to, principal or their delegate) to discuss the situation 
and to learn further information about bullying incidents. 
The student will be guaranteed confidentiality to ensure they feel 
safe about discussing the incidents and are not anxious about 
possible retaliation from the student who is bullying them. 
The student is informed the follow-up that will occur with the 
student(s) involved. 
The student is informed that their parent(s) will be informed of the 
situation. 
The student’s input is sought as to measures that could be 
implemented immediately to support the student. 
The student is met with several times to ensure that the bullying 
has stopped. 
The student is encouraged to report any future incidents and is 
reminded that Rule #4 also applies to them. 
Appropriate staff members are informed to ensure that supervision 
of the individual is increased to ensure their safety. 
If additional resources to support the student are deemed 
appropriate the principal will ask the parent(s) to follow-up 
(counselling etc.) 
 
Bystanders 
The principal (or VP) may meet with the bystanders individually or 
in a group depending on the circumstances. When students actively 
support the child who bullies the principal or their designate meets 
with the individual student to discuss their behaviour, the School 
Rules and the consequences that will be imposed for their active 
role. Future expectations for the student will be discussed and the 
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student is informed that their parent(s) will be informed of the 
situation.  
Future consequences will be discussed should another similar 
incident occur. 
 
Perpetrators 
The perpetrator will be met with after a discussion has been held 
with the victim and the bystanders to ensure that the intervening 
adult has an accurate understanding of the situation. The 
perpetrator is given the opportunity to explain from their 
perspective. The perpetrator will be informed of their role in the 
bullying behaviour, the rules that have been broken and what the 
consequences will be. 
The perpetrator is informed that his/her parent(s) will be contacted  
The perpetrator is asked how they will ensure that this does not 
happen again. 
The principal (or VP) will inform the perpetrator and parent(s) that 
should any future incidents occur that the consequences will be 
more severe.  
Regular follow-up with the perpetrator occurs to ensure the 
bullying has stopped. 
Appropriate staff members are informed to ensure the perpetrator 
is closely supervised and their behaviour redirected when 
appropriate. 
 
 
 
 

Practices to 
enhance 
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New practices to 
be established 

 
 
 
 
 
 

  

 

Sections Nos. 3 to 9 could be included in an intervention protocol on bullying and violence 

 
Anti-bullying and anti-violence 
plan components 

 Description Timeframe Responsible 

 
8. Specific disciplinary 

sanctions for acts of bullying 
or violence, according to their 
severity or repetitive nature; 

Current practices Level 1, 2 and 3 behaviours and the range of possible 
consequences: At the discretion of the principal or the designate 
and taking into account the age, special needs and the best 
interests of the student(s) involved. 
Level 1: 
Discussion with staff member 
Parental involvement 
Verbal/written apology 
Reflection 
Recess detention 
Loss of privileges (i.e. field trip, school team, special event, etc.) 
Confiscating personal materials (toys, electronics, etc.) 
Community service within school 
Restitution 
Other appropriate consequences subject to staff discretion 
Level 2: 
Contact parent/guardian 
Parent/guardian meeting 
Possible referral to outside agency (family doctor, CLSC, etc.) 
Several detentions 
Loss of privileges 
Relevant long-term community in-school service 
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Possible change of class 
Long term suspension of bus privilege 
Out-of-school suspension (1 to 5 days) 
Other appropriate consequences subject to staff discretion 
Level 3: (most of the behaviours are against the law) 
Meeting with director, parents student, and principal 
6 to 10 day suspension with board approval 
Gradual re-integration 
Police involvement, youth protection 
Referral to discipline committee (long-term suspension, change of 
school, expulsion) 
 

Practices to 
enhance 

   

New practices to 
be established 

   

 
9. The required follow-up on 

any report or complaint 
concerning an act of bullying 
or violence. 

Current practices When a report or complaint of bullying or violence is received, the 
required follow-up with the students involved is outlined in 
Section 7 and for the parent in Section 3. 
 

  

Practices to 
enhance 

To promote more opportunities for students to communicate 
bullying behaviour to their parents and the school. Considering 
that from our Tell Them From Me Survey only 33% of students 
that had been involved in a bullying incident told their parents, 
this is an area that needs improvement. 
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New practices to 
be established 
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Other elements related to the 
plan that should be foreseen  

 Description Timeframe Responsible 

 
The anti-bullying and anti-violence 
plan must specify the form and 
nature of the undertakings to be 
given by the principal to a student 
who is a victim of bullying or violence 
and to his or her parents. 

(article 75.2 QEA) 
 

Current practices Refer to #3 and #7 above   

Practices to 
enhance 

   

New practices to 
be established 

   

 
The plan must also prescribe what 
action must be taken by the 
principal to deal with the 
perpetrator and his or her parents, 
and specify the form and nature of 
the undertakings they must give in 
order to prevent any further act of 
bullying or violence. 

(article 75.2 QEA) 
 

Current practices Refer to #3 and #7 above.   

Practices to 
enhance 

Providing more information to parents about our referral forms 
and providing more information on our website to help parents 
when their children report bullying behaviour at school. 

  

New practices to 
be established 

Regular town hall meetings with parents to share news and listen 
to concerns. 

  

 


